
GUNI SERIES ON THE SOCIAL COMMITMENT OF UNIVERSITIES

Higher Education  
in the World  5

Knowledge, Engagement and  
Higher Education:  

Contributing to Social Change



This copy belongs to 'patil'



CONTENTSvi

PART III. RESEARCH ON KNOWLEDGE, 
ENGAGEMENT AND HIGHER  
EDUCATION 111

III Community…university engagement 
initiatives: trends and progress
Jesús Granados Sánchez and Gemma Puig 
(Spain) 113

PART IV. REGIONAL DEVELOPMENTS 127

IV.1 Moving beyond the ivory tower: the 
expanding global movement of engaged 
universities
Lorlene M. Hoyt and Robert M. Hollister (USA)  129

IV.1.1
Global networks on community…university 
engagement 139

IV.2 Knowledge, engagement and higher 
education in Africa
Shirley Walters (South Africa) and George 
Openjuru (Uganda) 142

Inside View IV.2.1
Community…university engagement in South  
Africa
Jerome Slamat (South Africa) 152

Inside View IV.2.2
Knowledge, engagement and higher 
education in Eastern Africa
Janice Desire Busingye (Uganda) 156

Spotlight Issues IV.2.3
Theatre for development in support of health 
service delivery in rural Nigeria
Oga Steve Abah (Nigeria) 158

Spotlight Issues IV.2.4
Implementing the third mission of universities 
in Africa: contributing to the millennium 
development goals
Julia Preece (South Africa) 161

Spotlight Issues IV.2.5
Women•s empowerment and community 
engagement
Julia Preece (South Africa) 163

IV.2.6
Networks on community…university 
engagement in Africa 164

IV.2.7
Good Practices  165

IV.3 Knowledge, engagement and higher 
education in the Arab States
Barbara Lethem Ibrahim (Egypt) 166

Inside View IV.3.1
The universities of Palestine and regional 
engagement
Keith Hammond (United Kingdom) and 
Hatem Ali-Elaydi (Palestine) 179

Inside View IV.3.2
Knowledge, engagement and higher 
education in Qatar
Uday Rosario (India) 182

Inside View IV.3.3
University initiatives in the Arab world: 
spotlight on Jordan
Danielle Feinstein (USA) 184

Inside View IV.3.4
Knowledge, engagement and higher 
education in Morocco
Brian Seilstad and Alice Barnsdale (USA) 186

Spotlight Issues IV.3.5
Poetry, higher education and social movements
Soheila Pashang (Morocco) 189

Spotlight Issues IV.3.6
The Inclusive Neighborhood project as a case 
study of civic engagement in Beirut, Lebanon
Cynthia Myntti and Mounir Mabsout (Lebanon) 191

IV.3.7
Networks on community engagement in the 
Arab states 193

IV.3.8
Good Practices 194

IV.4 Knowledge, engagement and higher 
education in Asia and the Paci“c
Carol Hok Ka Ma (Hong Kong) and Rajesh 
Tandon (India) 196

Inside View IV.4.1
The nexus between knowledge, engagement 
and higher education in Australia: responding 
to the complex challenges of our time
Michael Cuthill (Australia) 207

Inside View IV.4.2
Knowledge, engagement and higher 
education in India
B. Devi Prasad (India) 210

Inside View IV.4.3
Community-based learning: context as text
Betty Cernol-McCann (The Philippines) 212

Spotlight Issues IV.4.4
Addressing ageing issues through elder 
learning in the Asia-Paci“c region
Alfred Cheung-Ming Chan (China), Carol Hok 
Ka Ma (Hong Kong), Alice Liu Cheng (China) 214

IV.4.5
Networks on community…university 
engagement in Asia and the Paci“c 216

IV.4.6
Good Practices 217

IV.5  Knowledge, engagement and higher 
education in Europe
Paul Benneworth (The Netherlands) and 
Michael Osborne (UK)  219

Inside View IV.5.1
Knowledge production, regional engagement 
and higher education in Poland
Marek Kwiek (Poland) 232

Inside View IV.5.2
Community…university engagement and social 
responsibility: community service practices by 
Turkish higher education institutions
Ayhan G. Hakan, Seçil Kaya and Elif Toprak 
(Turkey)  234

This copy belongs to 'patil'



CONTENTS vii

Spotlight Issues IV.5.3
The experience of the National Co-ordinating 
Centre for Public Engagement in the UK
Sophie Duncan and Paul Manners (UK) 236

Spotlight Issues IV.5.4
OECD reviews of higher education in regional 
and city development
Oscar Valiente (Spain) 238

IV.5.5
Networks on community…university 
engagement in Europe 240

IV.5.6
Good Practices 240

IV.6 Knowledge, engagement and higher 
education in Canada and the USA
Hiram E. Fitzgerald (USA) 242

Inside View IV.6.1
Research and training beyond the university  
walls
Sylvie B. de Grosbois and Yves Mauffette 
(Canada) 259

Spotlight Issues IV.6.2
Bringing community and university scholars 
together on a national stage: the Canadian 
Community…University Exposition experience
Joanna Ochocka (Canada) 262

Spotlight Issues IV.6.3
Strategic initiatives to impact the 
institutionalization of community engagement 
at a public research university
Andrew Furco (USA) 264

IV.6.4
Networks on community…university 
engagement in North America 267

IV.6.5
Good Practices  269

IV.7 Knowledge, engagement and higher 
education in Latin America and the  
Caribbean
María Nieves Tapia (Argentina) 271

Inside View IV.7.1
Knowledge, engagement and higher 
education in the Caribbean
Patricia Ellis (Barbados) 285

Inside View IV.7.2
Extramural studies and experiences of learning 
and service-learning against the logic of 
university marketization in Brazil
Katia Gonçalves Mori (Brazil) 287

Inside View IV.7.3
The social responsibility of higher education in 
Chile: AEQUALIS, the higher education forum
Mónica Jiménez de la Jara (Chile) 289

Spotlight Issues IV.7.4
The role of the university in the transformation 
of a territory of poverty
Paulo Speller, Sofia Lerche Vieira and Stela 
Meneghel (Brazil) 290

Spotlight Issues IV.7.5
The Social Entrepreneurship Lab
Luz Arabany Ramírez (Colombia) 292

Spotlight Issues IV.7.6
The Indigenous Intercultural University 
network … a place for dialogue on knowledge
Claudia Stengel (Bolivia) 294

IV.7.7
Networks on community…university 
engagement in Latin America and the 
Caribbean  295

IV.7.8
Good Practices 297

PART V. FUTURE VISIONS AND AGENDA 
FOR ACTION 299

V.1 Transformative knowledge to drive social 
change: visions for the future
Budd L. Hall (Canada), Cristina Escrigas 
(Spain), Rajesh Tandon (India) and Jesús 
Granados Sánchez (Spain) 301

PART VI. FURTHER READING 311

VI Recommended bibliography on community…
university engagement
Melba Claudio-González (Puerto Rico) and 
Jesús Granados Sánchez (Spain)  313

This copy belongs to 'patil'



LIST OF FIGURES, TABLES AND MAPSviii

LIST OF FIGURES, 
TABLES AND MAPS

FIGURES

I.3.1 Photo by: Shayna Hadley. 18

I.4.1 The patriarchal, anthropocentric evolutive 
model 20

I.4.2 The holistic-biocentric evolutive model  21

I.4.3 Perceiving the two models 22

II.1.3.1 Ecosystem of institutional structures in 
community…university engagement 52

II.2.2.1 Key spheres in knowledge creation 61

II.2.2.2 Key issues for enlarging the conception 
of knowledge 61

II.2.2.3 •Be Knowledgiastic• 64

II.4.1 Four kinds of university impact 92

II.4.2 Possible negative impacts of universities 93

II.4.3 Four areas of social responsibility in 
universities 95

II.5.1 Behavioural competency assessment  99

III.1 The main dimensions of CUE partnerships 114

III.2 Regional origin of the initiatives 115

III.3 Types of CUE initiatives 116

III.4 Origin of the initiative 116

III.5 Diversity of themes and their proportion 117

III.6 Purposes of the initiatives 118

III.7 Proportion of initiatives per aim 118

III.8 Proportion of initiatives for each type of 
CUE in term of the aim of the initiatives 120

III.9 Levels of integration and institutionalization 121

IV.4.1.1 The value of regional universities to their 
region and the nation 209

IV.4.3.1 Conceptual models of service-learning 213

IV.6.1 Modelling the scholarship of integration 244

IV.6.2 Knowledge conversion in a knowledge-
creating system 245

IV.6.3 Community…campus collaboration 
initiatives  257

TABLES

I.3.1 The participants 18

II.1.1.1 Conceptions of citizenship (adapted from 
Wynne, 2010) 41

II.4.1 3D ethics (Vallaeys) 89

II.4.2 Four kinds of regulation of collective 
action: hybrid regulation (Vallaeys) 89

II.5.1 The domains and competencies of AIU•s 
HCF  100

III.1 Initiatives in the database, by region 115

III.2 Number of initiatives per country 116

III.3 Typology of aims of the initiatives 118

III.4 Proportion of initiatives for each aim in 
terms of the type of CUE 119

III.5 Proportion of initiatives for each type of 
CUE in terms of the aim of the initiatives 119

III.6 Relationship between the type of CUE 
and the aim of the initiatives 119

III.7 Level of partnership through involvement, 
trust, communication, outcomes and impact 120

IV.2.1.1 HSRC•s types of university relationships 
with external partners 154

IV.2.4.1 Summary of community engagement 
projects 161

IV.3.1.1 Percentage of household IT goods and 
services (Palestine Central Bureau of 
Statistics, 2011)  180

IV.4.1 Various types of community…university 
engagement 203

IV.4.1.1 Key characteristics of an engaged 
approach to knowledge production 207

IV.4.4.1 Elder learning policy development in Asia-
Paci“c countries 215

IV.5.1 Universities between autonomy and 
dependency … a historical perspective 219

IV.5.2 University engagement with societal 
collectives 220

IV.5.3 A typology of different kinds of university 
engagement activity 224

IV.5.3.1 Activities from Community Service 
Practices courses 235

IV.6.1 Percentage of the population by racial 
category in Canada and the USA 242

IV.6.2 Enrolments in higher education (2011) 243

IV.6.3 A seven-part test of engagement 244

IV.6.4 North American anchored organizations 
focused on civic and community 
engagement 246

IV.6.5 Journals focused on CES 246

This copy belongs to 'patil'



CONTENTS ix

IV.6.6 Percentage of minority-serving (MHEIs) and other 
institutions (OHEIs) requiring and supporting service-
learning in the USA (2005) 248

IV.6.7 Types of CES 253

IV.6.8  Points of Distinction: selected exemplars from the 
matrix for evaluating quality outreach for promotion 
and tenure 253

IV.6.3.1 Dimensions and components that promote the 
institutionalization of community engagement in 
higher education 265

MAPS

1 Number of GUNi Members per country xxii

2 Higher education enrolment ratio (GER) by 
country and position in the ranking of the human 
development index (HDI), 2011 32

3 CO2 Emissions and higher education enrolment ratio 
(GER) by country, 2011 86

This copy belongs to 'patil'



LIST OF ABBREVIATIONS USED IN THIS PUBLICATIONx

LIST OF 
ABBREVIATIONS 
USED IN THIS 
PUBLICATION

AAU Association of African 
Universities

ACIP Advisory Council on 
Intellectual Property

ACU Association of 
Commonwealth 
Universities

AFL…CIO American Federation of 
Labor and Congress of 
Industrial Organizations

AI/AN American Indians/Alaska 
Natives

AIDS Acquired immune 
de�ciency syndrome

AIU Albukhary International 
University

APUCEN Asia-Paci�c University-
Community Engagement 
Network

ARWU Academic Ranking of 
World Universities

ASEAN Association of Southeast 
Asian Nations

ASL Academic Service-Learning
AUB American University of 

Beirut
AUC American University in 

Cairo
AUCEA Australian Universities 

Community Engagement 
Alliance

AUI Akhawayn University in 
Ifrane

AUS American University of 
Sharjah

AUSJAL Asociación de 
Universidades Con�adas 
a la Compañía de Jesús en 
América Latina

AUW Ahfad University for 
Women 

BCS Board of Community 
Services

BRIDGE Building Resources in 
Democracy, Governance 
and Elections

BTI Business and Technology 
Incubators

CAC Community Action Center

CACSL Canadian Alliance for 
Community Service-
Learning 

CBPR Community-based 
participatory research

CBR Community-based research
CBRC Community-Based Research 

Canada
CC Campus Compact
CCECS Center for Civic 

Engagement and 
Community Service

CCM Centre for Con�ict 
Management

CCPH Community-Campus 
Partnerships for Health

CEBEM Centro Boliviano de 
Estudios Multidisciplinarios 
(Bolivian Centre for 
MultidisciplinaryStudies)

CEDEFOP European Centre for the 
Development of Vocational 
Training

CERI Centre for Educational 
Research and Innovation

CES Community engagement 
scholarship

CHE Council on Higher 
Education

CHESP Community…Higher 
Education Service 
Partnerships

CII Cátedra Indígena Itinerante
CKI Community Knowledge 

Initiative
CLAYSS Centro Latinoamericano 

de Aprendizaje y Servicio 
Solidario (Latin American 
Center for Service-Learning)

CLP Community Learning 
Partnerships

COBES Community Based 
Experience and Services

CONAES/MEC National Commission for 
Higher Education Evaluation

CSD  Commission on Sustainable 
Development

CSL Community service-learning
CSO Civil society organization

This copy belongs to 'patil'



This copy belongs to 'patil'



This copy belongs to 'patil'



This copy belongs to 'patil'



This copy belongs to 'patil'



This copy belongs to 'patil'



This copy belongs to 'patil'



KNOWLEDGE, ENGAGEMENT AND HIGHER EDUCATION IN THE ARAB STATES 169

in community-engaged practices. The generally low 
levels of original research output across the region, 
however, mean that teaching materials can be outdated 
and not very relevant to local contexts. By the second 
decade of the new century, few could argue against 
the urgent need for reforms to the formal academic 
programmes of Arab higher education. 

TREMENDOUS REGIONAL DIVERSITY 

We can identify three groups of countries in the Arab 
region for the purpose of exploring how higher educa-
tion is responding during this current transformative 
period. In most countries, gradual reform is still seen 
by leaders as a viable and preferred route to societal 
development. Governments in this group of states are 
offering incremental openings for more citizen partici-
pation; Saudi Arabia, for example, has recently admitted 
30 women for the �rst time to its national consultative 
body, the Shura Council. Morocco is encouraging some 
types of civil society growth. Lebanon has recently 
adopted a comprehensive national youth policy that 
encourages cross-sectoral cooperation. Universities in 
these countries are enjoying a period of relative open-
ness and ability to experiment and reform, with some 
restrictions on free political expression. 

In countries that have come out of uprisings and 
are currently undergoing major governance transi-
tions, universities are embroiled in rapid change. This 
may at times involve short-lived strikes and closures, 
along with demands for greater institutional open-
ness and accountability. Egyptian national university 
faculties, for example, are demanding the right to elect 
department chairs, deans and presidents. The tensions 
between religious and civil visions for state control 
have been heightened in this period of jockeying for 
power. With the exception of opinion polling, empiri-
cal research on these trends is rare or super�cial. In 
the North African •arc of transition• (Tunisia, Libya 
and Egypt), the middle of 2013 saw a hardening of 
negative stereotypes across this divide and a widening 
gulf between the proponents of each future imaginary. 
Yemen ousted a dictatorial president only to have his 
vice-president assume the leadership of an unstable 
political situation. 

In transitioning countries, universities are rapidly 
becoming politicized spaces that re�ect the con�ict 
of ideas elsewhere in society, with all that this implies 
for challenges to re�ection, tolerance and applying 
analytic rigor. At the same time, universities are strug-
gling to achieve greater independence from central 

authorities in the management of their programmes. 
During unstable times, the likely effect is a disruption 
of academic scholarship, teaching and learning. As 
this paper was being �nalized in the week of 30 June 
2013, universities across major Egyptian cities were 
closed due to street protests, and �ghting had erupted 
at the gates of Cairo University. Therefore, a huge 
challenge at the moment is to re-establish universities 
as places of rational discourse, synthesis, innovation 
and societal integration.

The third set of countries are in the midst of political 
con�ict or simmering civil unrest in which universities 
are constrained, controlled by security forces or closed. 
These states are in a period of abnormal public life 
in which university functioning is disrupted and it is 
dif�cult to predict what the future will hold for higher 
education. Countries such as Iraq, Sudan and Bahrain 
move in and out of this category, while Palestine and 
Syria face prolonged struggle and violence. 

COUNTRIES UNDERGOING REFORM 

While the drama of the Arab Spring has attracted much 
media attention internationally, the fact is that most 
of the 22 countries forming the Arab League are in a 
process of instituting gradual governance and legislative 
reforms in order to avoid upheaval. This is true for the 
Gulf States, which are able to use their wealth to stem 
popular unrest, as well as countries with a recent violent 
past, like Algeria or Lebanon, where further disorder is 
an unattractive option for achieving participatory goals. 
Other countries, such as Jordan and Morocco, have 
young reform-minded monarchs who utilize a mix of 
legal reforms … Morocco recently enacted laws mandat-
ing full gender equality … and careful control of the 
media and the security situation to steer a gradual path 
forwards. Higher education in countries in this category 
varies widely as it includes both the wealthiest and the 
poorest Arab nations, those with long histories of once-
renowned universities, like Sudan, and those for whom 
higher education was introduced only in the 1980s, as 
in Qatar. Nonetheless, interesting developments can 
be noted across this group of countries in the ways 
in which universities are attempting to engage their 
communities and to offer students learning experiences 
beyond the campus walls. 

Commonly, engagement within universities is 
most highly developed in extra-curricular settings. 
Campuses may engage in humanitarian activities such 
as a blood drive in response to a crisis, or individual 
faculty members may provide policy advice and studies 
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on request to government bodies. In general, a pattern 
can be seen where universities started out as relatively 
engaged institutions as part of the post-colonial state-
building phase around the middle of the mid-20th 
century. Then, pressures of high enrolment and shrink-
ing budgets reduced those activities to a minimum; 
now, the beginnings of a new trend back towards 
engaged learning and research may be seen, but this 
has not yet been widely documented. Where there are 
exceptions and engagement is infused in academic 
programmes, those can usually be traced to the speci�c 
development of an individual university rather than to 
current national policies in higher education. 

The Gulf States have in common fairly young 
university systems and a generous state budget fuelled 
by petro-dollars. Most national education is free or 
highly subsidized. With the exception of Saudi Arabia, 
the states are small and typically support one main 
national university. Bahrain is a good example, with the 
University of Bahrain founded in 1986 as the national 
provider of higher education. The website (University 
of Bahrain, 2009) notes that: 

University of Bahrain•s vision is to be an internation-
ally recognized university for excellence in student 
learning, innovative research, and community 
engagement that contributes to the economic vitality, 
sustainability, and quality of life in the Kingdom, the 
region, and beyond.

The university also speci�es its commitment to •reach-
ing out to the local, regional, and global communities.• 

The depth of community engagement is suggested 
by the listing of activities: public lectures, professional 
development courses and the offering of consultancy 
services. Perhaps more is happening on campuses like 
this, but those efforts are not yet being publicized. 
Newer private universities founded in partnership with 
a foreign entity, such as the Royal College of Surgeons 
in Ireland…Medical University of Bahrain, charge 
higher tuition fees and offer many service clubs and 
opportunities for students and staff to volunteer (Royal 
College of Surgeons…Medical University of Bahrain, 
2011). Yet it is dif�cult to point to one Gulf univer-
sity that is actively working toward a fully engaged 
mission. It may be that welfare state environments do 
not stimulate the kinds of motivation for service that 
are found in places where governments have with-
drawn and social problems are more pressing.

Oman•s state university, Sultan Qaboos University, 
has established the Centre for Community Service and 
Continuing Education to act as a link between its vari-

ous departments and the community, de�ned broadly 
as encompassing the public and private sectors, 
employers, children, individuals with special needs, 
associations and expatriates (Sultan Qaboos Univer-
sity, 2013). The Centre provides a wide range of 
external services such as short courses and workshops, 
but it is unclear how these programmes interface with 
the degree-granting programmes and the student body. 
Qatar University in Doha launched a Center of Volun-
teerism and Civic Responsibility in September 2012. 
Its goal is to develop •the knowledge and skills of 
students to become engaged and responsible citizens in 
an increasingly complex, global and multicultural soci-
ety• (http://www.qu.edu.qa/students/activities/volunteer-
center/index.php). Through active collaboration between 
the institution and the community, a reciprocal bene�t is 
expected for both partners. The Center hosts •My Life 
is Volunteerism•, a competition for students to submit 
voluntary activity ideas that compete for cash awards 
towards their implementation. More on Qatari univer-
sities can be found Section IV.3.2 in the spotlight  
on Qatar.

Saudi Arabia is the largest Gulf country, with a 
number of well-established national and private univer-
sities. Programmes at King Faisal University are typical, 
with research and extension services organized through 
thematic centres for agriculture, natural resource 
management, and so on. An innovative centre identi�es 
gifted young Saudis and provides them with intensive 
science training (King Faisal University, 2010).

The United Arab Emirates (UAE) is made up of 
several small states with a mixture of public and private 
institutions of higher education. Recently, several of 
these universities formed the University Leadership 
Council, which is composed of educators from the 
American University of Sharjah, Masdar Institute of 
Science and Technology, Zayed University, UAE 
University, Khalifa University of Science, Technology 
and Research, and Abu Dhabi University. One of their 
�rst activities was to host a conference in 2013 on the 
vital role of philanthropy in sustainable development, 
with an emphasis on philanthropy-led initiatives in 
higher education in the UAE (Saudi Gazette, 2013).

The American University of Sharjah (AUS) 
has a community services of�ce that organizes 
volunteer groups, social service organizations and 
on- and off-campus programmes. The of�ce promotes 
community service as a way to •experience the joy 
of helping others and giving back to society•. AUS 
reaches out to local non-governmental organizations 
(NGOs), including the Sharjah Social Empowerment 
Foundation, with partnership agreements to sustain 
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